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Teaching and Learning Policy 

 
Aim: 
Teaching and Learning is at the heart of our success at Hayesfield and our vision is to provide a consistently 
outstanding level of teaching which promotes knowledge, develops moral values and enables all our students to 
achieve their goals and maximise their potential.  To this end, Hayesfield is fully committed to supporting all staff to 
become outstanding practitioners by continually developing and improving our teaching skills and realising the 
fundamental principles and expectations as set out in our own Hayesfield Teacher Mind Set (Appendix 1).  We believe 
that all our students should take a very active role in the learning process and are empowered to take responsibility 
for their own learning through fostering the skills of independence, creativity and resilience.  Above all, we aim to 
ignite in our students a love and confidence for learning which will serve them well throughout their lives beyond 
Hayesfield. 
 
Content:  

• Appendix 1: The Hayesfield Teacher Mind Set 
• Appendix 2: Guidance for staff on core expectations, practice and coherence across Teaching and Learning 

structured around the Hayesfield Teacher Mind Set 
• Appendix 3:  Marking procedures and expectations 
• Appendix 4: Our Beliefs as Teachers as envisioned by staff, March 2014  
• Appendix 5: The current Ofsted guidance for the inspection of Teaching and Learning and grading criteria for 

Outstanding and Good  (Jan 2015) 
 

• In addition, practical advice for teaching staff on strategies and resources they may wish to employ to 
develop their teaching skills can be found on the Hayesfield Teacher Mind Set resource booklet  (accessible 
through the staff drive W/ Teaching and Learning) 

Process: 
The Teaching and Learning Policy can only operate effectively if followed in conjunction with the following policies: 

• Curriculum Policy 
• Assessment Policy 
• Whole School Behaviour Policy 

• Gifted and Talented Policy 
• SEND policy

 
Responsibilities:  

• The Headteacher holds overall responsibility for the quality of Teaching and Learning in the school. 
• The SLT, including Deputy Head: Curriculum, Assistant Head: Achievement, Assistant Head: Teaching and 

Learning have a key operational role in developing Teaching and Learning. 
• The Heads of Faculty have a responsibility for monitoring, supporting and assuring the quality of teaching in 

their respective areas. 
• Individual class teachers have a responsibility for the quality of Teaching and Learning they deliver to their 

students. 
 
Monitoring and Evaluation: 
The high quality of Teaching and Learning provided at Hayesfield is the responsibility of each Head of Faculty and is 
assured through the quality assurance programme as directed by the Head teacher. This includes: 

• Termly, themed learning walks conducted by Heads of Faculty or Department (HOF/HOD) alongside his or her 
SLT link. 

• Whole school student work sampling as agreed in each yearly review cycle. 
• Key stage student voice surveys as timetabled in each yearly review cycle. 
• The agreed QA programme by all individual TLR holders across their areas of responsibility and liaison with 

the Assistant Head: Teaching and Learning where it is recognised that additional support is required. 
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• The linking of staff appraisal to student progress objectives and the outcome of formal lesson observations. 
 
In addition: 
 

• The Assistant Head: Achievement and the Directors of Achievement (DOA) use key data points to evaluate 
and highlight possible areas of underperformance in Teaching and Learning to trigger further QA by HOF or 
support programmes. 

• The Assistant Head: Teaching & Learning undertakes a 1:1 support programme with staff who are not 
consistently performing at a good or better level –based on Ofsted grading criteria. Triggers for this can be 
self-nomination, 2 or more sequential lesson observations graded below good or concerns about progress 
and outcomes. See Staff Appraisal Policy. 

• The Assistant Head: Teaching and Learning reports to the Governor’s Committees as required and produces 
an annual report on the whole-school quality of Teaching and Learning. 
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Appendix 1: The Hayesfield Teacher Mind Set 
 
At Hayesfield, we believe that learning will most effectively take place when the principles and practice of the 
Hayesfield Teacher Mind Set are followed: These ‘non-negotiables’ of Teaching and Learning reflect our own beliefs 
and values for outstanding teaching. They are used to provide a focused and effective practice and structure to each 
and every lesson and ensure an outstanding learning experience for every student. 
 
Stated objectives: 

• To plan all lessons with clear, differentiated learning goals, which consider all individual learning needs. 
 

• To equip all students to be resilient learners, able to meet challenging tasks and high expectations. 
 

• To create a positive, stimulating and nurturing learning environment in which students feel valued and effort 
is rewarded. 

 
• To create opportunities for all students to be motivated, active learners who take responsibility for their own 

learning. 
 

• To challenge thinking and promote participation through carefully constructed questioning and feedback 
methods. 

 
• To build in regular opportunities for students to reflect on their learning and identify how to progress. 

 
• To ensure all students make significant and sustained progress in every lesson and unit of study. 
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Appendix 2: Expected code of student conduct: 
 
Staff are expected to maintain at all times the high levels of professionalism as set out in the Professional Teaching 
Standards. In order to support a constructive learning environment, staff equally insist on high expectations of 
student conduct so that in every lesson at Hayesfield we see:  
 

• whenever possible, the teacher greeting arriving students at the door of the class. 
• a formal start and end to the lesson with students standing behind chairs in silence. 
• the register taken towards the start of the lesson in silence—students answering, ‘Yes Sir/Miss’. 
• any students arriving late being challenged and concerns followed up. 
• uniform being checked and challenged. 
• all bags placed under the table, or in the agreed lockers/locations. 
• phones switched off and kept in bags unless directly linked to learning as part of the lesson. 
• no headphones being used unless directly linked to learning and agreed by teacher. 
• the class in silence when the teacher or another student is talking. 
• all books respected, being kept neat and with no graffiti. 
• chairs placed under desk at the end of the lesson. 
• students being dismissed in silence on the bell— never before. 
• any low-level disruption being dealt with following the agreed system of classroom management.  

 
 
Expectations of The Hayesfield Teacher Mind Set:  
 
One of the strengths of Teaching and Learning at Hayesfield Girls’ School is the rich and varied diet of teaching 
experienced by our students, but this is underpinned with an agreed expectation of working practices and principles.  
All staff are asked to ensure that they incorporate the Hayesfield Teacher Mind Set into their unique way of working 
so there is a cohesive nature and agreed consistency to the learning experiences of our students: 
 
 
1. Effective Planning: To plan all lessons with clearly differentiated learning goals, which consider all individual 
learning needs. 
 
In practice:  
 

• All lessons have explicitly differentiated learning objectives for grades or levels, which promote challenge. 
• Bloom’s Taxonomy is employed in the design and wording  of learning objectives. 
• Individual lessons are devised in relation to mid-term plans and prior learning. 
• Appropriate and stimulating resources are organised prior to the lesson and not during. 
• Opportunities to check learning and reflect on feedback are planned in (see appendix 4). 
• Current and detailed assessment and personal data informs awareness of individual student needs including 

reading ages. 
• Careful consideration is given to the deployment of additional staff within the classroom. 

 
 

2. Challenge: To equip all students to be resilient learners, able to meet challenging tasks and high expectations. 
 
In practice:  

• Student targets and delivery of lessons are ambitious, regardless of starting point.  
• All lessons involve extension or challenge tasks to stretch more able. 
• Teacher seeks opportunities to be the guide from the side or facilitator of learning.  
• Student vocabulary and expression are challenged and raised through teacher talk. 
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3. Positive Learning Environment: To create a positive, stimulating and nurturing learning environment in which 
students feel valued and effort is rewarded. 
 
In practice:  

• All students within  a class are known and treated with respect. 
• Frequent, meaningful praise is sought and used as a motivational tool for all students. 
• The school behaviour management policy is followed for all students and the teacher commands respect. 
• Opportunities are frequently sought to promote students’ spiritual, moral, social and cultural development. 
• Constructive risk taking is encouraged. 
• Classroom displays celebrate student work and motivate learning. 
• Student effort is tracked alongside progress. 
• Effective routines are well-established. 

 
4. Collaborative Learning: To create opportunities for all students to be motivated, active learners who take 
responsibility for their own learning. 
 
In practice:  

• Strategic seating plans support engagement and collaborative learning. 
• Effective class management strategies ensure all students are engaged and involved. 
• Teachers routinely give the necessary attention to the most able and the disadvantaged, as they do to low-

attaining pupils or those who struggle at school. 
• A range of different and inspiring tasks, are used to deliver the curriculum over time. 
• High expectations are made of student commitment beyond the classroom. 
• Independent learning and revision skills are taught and evidently practised. 

 
5. Productive questioning: To challenge thinking and promote participation through carefully constructed 
questioning and feedback methods. 
 
In practice:  

• Teacher vocabulary is adapted to support, build on and challenge differing student abilities. 
• A range of different questioning strategies are in evidence to move learning forwards. 
• A range of feed forward methods ensures compulsory involvement in class talk. 
• Regular and systematic questioning monitors understanding and development throughout lesson.  
• All students exhibit confident verbal skills: including listening. 

 
6. Continual Progress for all: To ensure all students make significant and sustained progress in every lesson and 
unit of study. 
 
In practice:  

• Current assessment data monitors progress within lesson and over time. 
• Poor progress is identified early in the school year and individual intervention strategies employed. 
• Students with poor attendance are provided with the resources to catch-up.  
• Students can articulate what they have learnt in the lesson and where they are going. 
• Opportunities are sought out to develop literacy and numeracy including wider reading. 

 
7. Assessment for learning: To build in regular opportunities for staff and students to reflect on the learning and 
identify how to progress. 
 
In practice:  

• All work is frequently and accurately marked in line with the the school marking procedures and 
expectations (appendix 3). 

• Formative verbal and written feedback effectively moves learning forwards and engages in meaningful 
dialogue with students. 

• Directed Improvement and Reflection Time (DIRT) allows students structured time to respond to feedback.  
• All students can articulate their current attainment levels; know how they can improve; and have access to 

the necessary resources and knowledge to do so. 
• Students have the opportunity to identify their own progress and set themselves appropriate targets. 
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Appendix 3: Marking procedures and expectations. 
 
The purposes of marking is:  

• To provide credible feedback  that will help students to develop their skills and knowledge. 
• To accurately identify students’ and a class’ understanding and ability. 
• To monitor the progress of individuals and the class over time. 
• To inform teaching and intervention plans over time. 
• To provide a learning dialogue between teacher and student. 
• To ensure that students present work that is fit for purpose (eg training for examination papers).  
• To allow parents to see how their child is progressing. 

 
 

Frequency of assessment 
• Students are provided with formative feedback from their teacher every six lessons they are seen. Formative 

feedback identifies areas of development for students to improve their learning. 
• Students are provided with at least six graded or levels pieces of work per academic year. 
• Teachers clearly identify to students what work will and will not be marked. 

 
 
Assessment format 

• Teachers recognise the importance of feedback in different forms, other than written teacher responses. 
• Constructive peer and self-assessment is taught and effectively managed with any feedback clearly recorded 

in student work or books.   
• Formal verbal feedback is clearly recorded by students within their work or books. 
• Students are given written assessment grades and levels on work that is relevant to the course that they are 

studying. 
• Teachers mark for effort and identify and celebrate work beyond student expectations. 

 
Teacher/student dialogue 

• All students have the opportunity to respond to at least six pieces of feedback within the year. This, might 
include: 

o redrafting opportunities 
o student response tasks to identified targets 

• Coloured pen marking is used by all staff to indicate the source of the feedback: 
o Red: teacher comments 
o Green: peer assessment 
o Purple: self-assessment, self-reflection or redrafting 

• Time is built into every lesson for students to review and reflect on their work. 
• At least 10 minutes is provided for students to reflect and comment on any returned teacher-marked work. 

 
Tracking of progress 
Teachers at Hayesfield recognise that marking should identify progress over time and not simply be a one-off 
assessment point. To this end teachers: 

• show evidence of student response to feedback over time. This might be through the use of student self-
tracking sheets where students map the comments made and the level/grade achieved. 

• monitor and record the progress of each student and class in one (or more) of the following formats: mark 
book (paper) and SIMS mark sheet in assessment manager. 

• show how marking informs teaching and intervention judgements over time with individual students and 
classes. 

• operate a strategic seating plan for every class taught which is available to be presented and easily 
comprehensible to any classroom observer. This plan  identifies of every student at least: 

o relevant  groups: PP, G&T, SEND  
o EP and TG 
o current progress towards EP/ TG 
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Standardisation and integrity of marking 

• There is a consistency of marking procedures within a subject area.  
• Internal standardisation processes at every key stage are carried out by HOD/HOF as part of their yearly 

faculty quality assurance process. 
• Feedback is relevant, legible and comprehensible to both students and to parents. 

 
Literacy and numeracy 

• Staff in all subjects use the school literacy and numeracy marking symbols to identify consistent or 
unacceptable errors. 

• All staff show high expectations of accurate spelling punctuation and grammar within all written work. 
• Staff have high expectations of student numeracy and identify consistent or unacceptable errors. 

 
Procedures for where there are split teacher classes: 
 
Although at Hayesfield we make every effort to limit the number of unwanted split classes, in some cases these are 
necessary to ensure an effective timetable across the subject and school and a curriculum delivered by specialist 
teachers. In many cases split classes are requested by faculties as they offer a more practical and/or appropriate way 
to deliver the curriculum. 
 
Where a class is split between two teachers, each will allocate the following responsibilities at the start of the year.  
This is done regardless of whether or not one teacher is identified as the main class teacher. 
 

1. Clearly map and identify to students and HOF/HOD which units will be delivered by whom and when each 
assessment will take place 

2. Identify the teacher(s) responsible for: 
i. completing each data point report and faculty assessment tracking sheet 
ii. being the first point of contact for parents concerning each aspect of  the course 
iii. attending parents’ evening 

3. Timetable when each teacher will set homework to meet the expectations agreed in the School Assessment 
Policy and to avoid any potential doubling-up. 

4. In the case of English, which teacher will be responsible for the delivery and tracking of the Accelerated 
Reader programme 

 
Alongside this, teaching staff will ensure that all assessments and feedback opportunities are completed across each 
class and teachers in line with the expectations given above. 
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Appendix 4: Our Beliefs as Hayesfield Teachers   
 
We believe that every Hayesfield student has the capacity for success, to fulfill their potential and achieve their 
ambitions.  All students have the ability to focus and perform tasks to the best of their ability and intelligence is 
merely a muscle, which can be strengthened and developed.  
 
We encourage our girls to aim high and to see themselves as the leaders of tomorrow.  We believe that good self-
esteem and confidence can positively influence a student’s ability to learn – and sometimes students achieve more 
than they think they can.  The future of every individual is not fixed – it can be expanded by grasping opportunities.  If 
literacy and numeracy skills are developed then success and ambitions are not limited by a young person’s starting 
point.   
 
We believe that a Hayesfield teacher has the responsibility to: 
 

• Create a safe, secure and happy environment where students feel ‘believed in’, which will inspire and 
engage students to set their own goals and achieve their ambitions 

• Have, show and share their passion for their subject and to value other subjects, too 
• Find and nurture the talent in all students and then never give up so that all students reach their potential 
• Enable students to be lifelong learners by being a role model in this themselves 
• Know, understand, encourage, support and challenge their students as individuals 
• Provide opportunities and equality of opportunity both inside and outside the classroom 
• Provide active learning that allows students to take risks and learn from failure  
• Give meaningful feedback to students on their work and progress that will allow them know how to 

improve 
• Open doors for students by promoting global responsibility employability skills 
• Share honest guidance and expectations 
• Model professionalism by having high standards, being consistent and setting an example in their own 

practice 
• Use school resources effectively and efficiently 
• Be actively involved in the life and development of the school  
• Share their skills and experiences and so be a valuable contributor to our learning community. 

 
We believe that educational success is about developing the whole person and this success can take many forms.  
Academic and vocational qualifications are the cornerstone of educational success, but at Hayesfield we also feel that 
being ready for work, being a well-rounded member of society and having the skills and attitude needed to lead a 
happy and healthy life are also equally important.  A curriculum that is appropriate to the needs of the individual is of 
paramount importance to ensuring educational success, as are opportunities for students to develop their personal 
and leadership skills and talents. 
We believe that we have achieved educational success with girls who are able to move forward in their lives as well-
qualified, good citizens, with a passion for learning.  A Hayesfield Student is recognised as being a hardworking, 
emotionally mature and confident,  inquisitive and adaptive young person who is not afraid of challenges or to try 
something new.  She has the capacity, spirit and moral courage to achieve her ambition and to enjoy the journey 
along the way. 
 
Envisioned by Hayesfield teaching staff, March 2014 
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Appendix 5: The current Ofsted guidance for the inspection of Teaching and 
Learning  and Assessment (Sept 2015) 

The following information is included only for reference and additional support. These areas for consideration are all 
embedded in the above expectations of the Hayesfield Outstanding Teacher Mind Set.  

1. Inspectors will make a judgement on the effectiveness of teaching, learning and assessment by evaluating the 
extent to which:  

 the teachers’ standards are being met1 

 teachers and other staff have consistently high expectations of what each pupil can achieve, including 
most able and disadvantaged pupils 

 teachers and other staff have a secure understanding of the age group they are working with and have 
relevant subject knowledge that is detailed and communicated well to pupils  

 assessment information is gathered from looking at what pupils already know, understand and can do, and 
is informed by their parents/previous providers as appropriate in the early years 

 assessment information is used to plan appropriate teaching and learning strategies, including to identify 
pupils who are falling behind in their learning or who need additional support, enabling pupils to make 
good progress and achieve well 

 except in the case of the very young, pupils understand how to improve as a result of useful feedback, 
written or oral, from teachers 

 the school’s engagement with parents, carers and employers helps them to understand how children and 
learners are doing in relation to the standards expected and what they need to do to improve  

 equality of opportunity and recognition of diversity are promoted through teaching and learning  

 English, mathematics and the skills necessary to function as an economically active member of British 
society are promoted through teaching and learning. 

Sources of evidence 
2. Inspectors will use a considerable amount of first-hand evidence gained from observing pupils in lessons, 

talking to them about their work, scrutinising their work and assessing how well leaders are securing continual 
improvements in teaching. Direct observations in lessons will be supplemented by a range of other evidence to 
enable inspectors to evaluate the impact that teachers and support assistants have on pupils’ progress. 
Inspectors will not grade the quality of teaching, learning and assessment in individual lessons or learning 
walks. 

3. Inspectors will consider: 

 leaders’ evaluations of teaching and its impact on learning 

 how information at transition points between schools is used effectively so that teachers plan to meet 
pupils’ needs in all lessons from the outset – this is particularly important between the early years and Key 
Stage 1 and between Key Stages 2 and 3  

 whether work in all year groups, particularly in Key Stage 3, is demanding enough for all pupils  

 pupils’ views about the work they have undertaken, what they have learned from it and their experience 
of teaching and learning over time 

 information from discussions about teaching, learning and assessment with teachers, teaching assistants 
and other staff 

 parents’ views about the quality of teaching, whether they feel their children are challenged sufficiently 
and how quickly leaders tackle poor teaching   

 scrutiny of pupils’ work, with particular attention to: 
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− pupils’ effort and success in completing their work, both in and outside lessons, so that they can 
progress and enjoy learning across the curriculum 

− the level of challenge and whether pupils have to grapple appropriately with content, not necessarily 
‘getting it right’ first time, which could be evidence that the work is too easy 

− how well teachers’ feedback, written and oral, is used by pupils to improve their knowledge, 
understanding and skills. Inspectors should note the clarification points set out in Part 1 about pupils’ 
work and marking. 

4. In evaluating the accuracy and impact of assessment, inspectors will consider how well: 

 teachers use any assessment for establishing pupils’ starting points, teacher assessment and testing to 
modify teaching so that pupils achieve their potential by the end of a year or key stage; inspectors should 
note that Ofsted does not expect to see any particular system of assessment in place. 

 assessment draws on a range of evidence of what pupils know, understand and can do across the 
curriculum 

 teachers make consistent judgements about pupils’ progress and attainment, for example within a subject, 
across a year group and between year groups. 

 
Ofsted Grade descriptors – Quality of teaching and assessment in the school 
 
Outstanding (1) 

• Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning 
highly effectively and demonstrate understanding of the ways pupils think about subject content. They 
identify pupils’ common misconceptions and act to ensure they are corrected. 

• Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson 
resources well. They manage pupils’ behaviour highly effectively with clear rules that are consistently 
enforced. 

• Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills 
securely. They introduce subject content progressively and constantly demand more of pupils. Teachers 
identify and support any pupil who is falling behind, and enable almost all to catch up. 

• Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly directed and 
timely support. 

• Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about what pupils 
can do to improve their knowledge, understanding and skills. The pupils use this feedback effectively. 

• Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage 
of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come. 

• Teachers embed reading, writing and communication and, where appropriate, mathematics exceptionally 
well across the curriculum, equipping all pupils with the necessary skills to make progress. For younger 
children in particular, phonics teaching is highly effective in enabling them to tackle unfamiliar words. 

• Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts 
and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of 
all pupils’ attitudes to learning.  

• Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners who 
seek out and use new information to develop, consolidate and deepen their knowledge, understanding and 
skills. They thrive in lessons and also regularly take up opportunities to learn through extra-curricular 
activities.  

• Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, 
written or oral, to improve.  

• Parents are provided with clear and timely information on how well their child is progressing and how well 
their child is doing in relation to the standards expected. Parents are given guidance about how to support 
their child to improve.   

• Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and around the 
school. Resources and teaching strategies reflect and value the diversity of pupils’ experiences and provide 
pupils with a comprehensive understanding of people and communities beyond their immediate experience. 
Pupils love the challenge of learning 
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Good (2) 

• Teachers use effective planning to help pupils learn well. Time in lessons is used productively. Pupils focus well 
on their learning because teachers reinforce expectations for conduct and set clear tasks that challenge pupils.  

• In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give 
sufficient time for pupils to review what they are learning and to develop further. Teachers identify and 
support effectively those pupils who start to fall behind and intervene quickly to help them to improve their 
learning. 

• Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their 
thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so 
that pupils better understand new concepts. Teachers tackle misconceptions and build on pupils’ strengths. 

• Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and they 
know what they need to do to improve.  

• Teachers set homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that 
consolidates learning and prepares pupils well for work to come. 

• Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across 
the curriculum. For younger children in particular, the teaching of phonics is effective in enabling them to 
tackle unfamiliar words. 

• Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and 
make strong progress.  

• Pupils develop the capacity to learn from mistakes and they become keen learners who want to find out more. 
Most are willing to find out new information to develop, consolidate and deepen their knowledge, 
understanding and skills, both in lessons and in extra-curricular activities. 

• Most pupils commit to improving their work. They are given time to apply their knowledge and understanding 
in new ways that stretches their thinking in a wide range of subjects, and to practise key skills. 

• The school gives parents information about how well their child is progressing, how well their child is doing in 
relation to the standards expected, and what their child needs to do to improve. 

• Teachers promote equality of opportunity and diversity in teaching and learning. 
 

 
Note: The descriptors above are not used as a checklist. They are adopted as a ‘best fit’ approach that relies on the 
professional judgement of the inspection team. 
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